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tne seeming obseSSion With minutiae and the fact that it may-be condoningtand eyen K
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rl"ht lies and misrepresentations abound in social science research.

~ e

qucburaging unethical

’

We can pOint to sioppy techniques, lagk of" sophisticataon, MR

"gehaVior. . ‘:‘f
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'”Notes On The Disestablishment of Pedagogy
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Who Needs Research In Teacher Education AnyWay?"**

There -are several ways, E Supppse .one.may:go-about discréditing;teacher

In~a recent issue\of Psycholopy Today, Donald Warwick points out ﬁhnt out-
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tne 1umber of studies using deception in personality and social psychology (I

think we Would agree that most teacher education research falls within these'z

-

categories ) rose from 18° “to. 38 per ceat.’

o the. present, I wish to point out that any on

\

‘lake -us phuse and consider theyvalue and effectiveness of the teacher education

s
L4 """"

reéearch ouSiness anyway e e

' (p.38) "
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e ) ,il“expéét to bet into the morality of this whole enterprise later but,

e of these factors is sufficient to

. )sg{\
Y
for * \

.- b N

~ v

What T

DUCED EXACTLY AS RECEIVED FROM

But, I prefer not to rest ‘my case on.the baSis of these factors

do and what I would ask you' to do ‘is examine the nature of this teacher

rff"feduc;tizh process I've become concerned ab0ut examining the-nature of teecher. -

T;iw.: educition recentiylhecause.l -keep’ haVing this, dream or fantasy ~It's beginning '

}<?iji«to Sléu;:;;;; and more‘frequently ,The dream goes SOmething like this. )

i "-.' The buiidin;‘oh our campus which houses ;he Collepe.of Education is Arps Hall

E;; iﬁjééégig;dis that One day 1 arrive.on campus and discover that Arps Hali has
{Rﬁ)"disappegred,and allath éople‘mho are emp10yed there have vanished also. I look .
S a3/ ks S R

arouhd#to find#them but’they are gone’ Without ‘& trace. Wher I inquire, no one
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seemq‘to know what I, am talklng,qbbut. Peoplé'claim'to have never heard of Arps
3 e ° . .o .- ~
Hall and don' t know what a pollege of Educatlon is. ln desperation I turn to the .

Univer81ty catalog. The section that used to anpeaﬁbbetween Econom1cs and
”,
. C Ty
Electrical En~1neer1ng is gone. [There are no more courses in méthods of, A

foundatrohs of curr1cu1um problems in, educational psychology, organlzatxon

o
e

) and administration of, principles of all is gone And, the frightening thing is .

' that no one seems to miss us and one onereeems concerned . All the business and

"' — I [ . - "'

A .
L

A

academic affairs seem to-.be going on as usual. R

-
'\

As I‘1nterpret this fantasy, there seems to be on1y two poSS1biI@ties that

-

- could have caused this. The first is that the Collepe of Education--that*is,

the professional educators--have done the job so well that they have cbmpleted )

their task there is no longer any need for them. That have been so successful

k- »

they are now superfluous. The second p0951b11r y “is that the 0011eges of

Education and professional‘educators were\always superflpous, never necessary, and

t

so no one missed them when they were -gone. I "must confess that if I Jere forced

:

to choose one of these two possibilitles it is the second that is much more lxkely

_to ke true - S o

{

* /I want to extend this fantasy even further. Suppose that all of the Arps'
. . ‘ X ; u

Halks in ali of the colleoes and universitie$ in th1s country disappeared? This

leads us to the tough, hard- nosed pragmat1c questlon that w1111am James I1ked

L]

:\to ask' "What difference would it make?" Would 1t rea11 make a’ d1f£erence if

T
24 [ .

e
ye'were gone? "I Know we WOuld like to th1nk 80 but w0u1d 1t7 What's pedagogy a11
.. about anyway? What ‘are we a11 about? ‘ o . . . fﬁﬁ'

4
. Now theré are somé under1y1ng assumptions present (some very subtle
. e ‘

> assumptions to be sure) whlch -we h€ve come to accept when we think ‘of teache;
"'3‘ . 3 £ a‘
i%‘ education. We have incorporated them into our way Qf{thlnking so well thgﬁ we
2 . . “? . N \
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have become blinded, literally blinded, to alternate ways of seeing and doing.

. ¥ .-
things. These are the assumptions that I*wish to7call to your attention afid I've

N b L

outlined fhem in the following three ways. ' ..

.

-1." In the first place there seems to be an'assuhptién about the nature of

. Ay . . -
a human being that pérmeates this whole state of affairs. That is, that a

person is ma'nipulablel, capable of being diréc .ed, molded, sha’ped \or to putf

\ ",
em it best for him or

-

- it more politely "guided" into becoming what we de
ms, there -

e o L

her to pecome. 1In the."gui&ed,” seemingly less structured progra
T . E) .

is-a sibppy kind of inefficicnt conditioning Zoing on, whereas in the -

behavior modifying, competency based programs the cqndiﬁionea responses

seem to comé€“about in a. quicker, more direct manner (at least on a short

term basis).. No I do not deny that people are capable of being ﬁdnigulated.
. - .

There is more than enough evidence indicating the universality of that
- . . P

1
3
.

B * P .
phenomenon. What I'do objgbt to is the subtle, discriminating way, in which

we make a value judgment on this practice. There is o clearer example of

" -

this than in the way we use words. - For example when the Chinese use con-
‘ 2

]

ditioning techniques- we call it '"brainwashing" and,.whep_ouf own educators

use it, we call it behavior modification. This is done” in dll innocence and ~

that we

-

even with a sense of satisfaction and the ultimate tragedy js
. . R R - - .t =

% . educators ' become 80 enamored when we sce the quick, clean, efficient
. L
‘" results of behavior modification (which often come to us, by the way, in

programs) that we

the guise of performance.or competency basecd instruction

fail to recognize its basic hypothesis of the nature of .a person.
, . S . . | .
- 2. This brings me to the second assumption we make about teacher education

2

- - ) . . -
) which manifests itself in our concept of what a teachex or the act of
¥ A .o N B .

. . N . . ) . te .'.f v "
- teaching i8. Inhereit in our view of the teacpingnlearningfprocess is an
° % ' ’ . .
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acceptauce of the role of teacher as an aent of change.

¢

Ay

-

That is to-say'

v

. . : N, . . .
_thab there is a presumption in our thinking about the educational enterprise--

ERI

Aruitoxt provided by Eic:

\‘,éﬂevithbly makes the process a one way or one directional affair.

that it ls,the teacher's job to brln

about change, to cause’ change and to

&

act asa.director toward specific gpals or objectiyes.

'30

*is upon evidence.

“frequent occasions.

attitude leads to a separation of teacher and student.

ceive of the educational} endeavor in this light.

elimigate. the teacher-learning, teacher-pupfl distinction.
e . »
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The emphasis

The

I choose not to con-.

For this reason’; would

In fact,.I

propose we eliminate the words teacher ‘and’ teaching entirely. We are all

learners.

e
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The third assumption is that teacher e
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The teacping act or

fucation and teaching and jlearning

. , - Lo - e H
is a scientific activity.. I refuse to accept. this.

-

» . - ¢ B o .
role is a way of behaving,chat is neithef amenable to generalizutions nor

- ,_n

scientific reduction. The teaching enterprxse probably exemplifies more

<
‘

of an artxstlc pxecq -of exprcssion than a scxentlfxc one., The, same may be

J
said also of the 'learning rocess which involves what may be called an " .
gp ACR A A . may .

‘insightful! experience; a leap that is based, just as much upon faith as it

are not scientific-

Leaps;of this nature,” I am convinced,
\ 2

e

To continue to search for answers-to the questians of

teaching and 1earn1ng along the 'sclentlfxc ‘and empirically oriented 11nes‘
v -
wnxch our experxmental pedagogxcal mechanlcs seem bent on doxng constxtutes

an enormous waste. of time, effor and resources. What I am su estxn is -
£8e g 3

a11y explicable.

~

tnat teachlng learning is a highly indxvxduallzed enterprlse capable of

neing understooﬂ, not in a generarxzed way, but in the:contlnually changing

l

¥

series of part”cular experiences which'occur at dlstlnct and on all too in-"

%

.

So

\

Learning indeed “ocCUrs but it is & sel-eanduced process.
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It's a private occxx¥rence-~d istinct, ,unique and somewhat different evaory timd,
PO » .
It's different because all the factors are never exdctly the'eame. It
<) tote
adheres to sonethlng that may be-called«a pédagog1ca1 prlnciple of in- '
determinacy. The only way I know-to come to grips with it is to glVG your;-
- s¢ “f up to its 1nf1n1te elustvene ess and bé prcpared for its continual |
u«\v ) . i
sucécssion of surprises. Rejdice in its occurrances but'doa t becorne oriug.
- . . . ‘ N
/ «You are not a discoverer of "secrets so much ‘as you are .a witness to a *
B M ¢ . ’
[4 3 hd . . . J
N happening often exgerieneed through the blink of an eye.. Teaching is an ‘
. . R X ‘ .
— . 4 - . ~ .
’ artistic expression of an insightful experience and leZrning may be termed
L . - . D
as an insightful experience of an artistic expression. The proceés is "1
- ¢ A P »
’ dialog between self and other;\the‘goal is knowledge and understanding of 1
. . g ~ N ‘ . D . . l
self ) : ;L i
. "here is this" presence of self that we must come to recognize. that is ) .
' ! = [ !
engaged in ongoing act1v1tx. In this sensing,throbbing," pulsatlnn presence is ’
- . <oph * ‘ : ~ a
the conlinual process .of acting and being acted on. It also 6perates.3n several -
co levels of awareness at the same ti@e; These awarenegses are constantly'id a 1
state¢af flux. As a result 1itera11y dozens of behavioral choices may be made |
. " -
. e |
within a minutes’ time.’ But, it is 1mportant to remember that the- essentlal 1
' ' |
* - . nature of the act is onc:of choice among a}ternativeg. Any attempt to’ deny this %
. ch01ce making capablllty constltutes an imposition and, to a degree, a violation |
1 |
‘ of thig. self. Now the self is a fénarkably.re5111ent entity cdpable of absorbing - |
B s A ‘ 1
. enormOus punlshment ‘and innumerable vxolatlons but there appears to be 11n1ts to . |
. . X . i
what individudl selved ate-capable.of withstanding and still retain some modicum .. |
N . R - N Py . s > ] . ) R N I ‘
of integrity. When the -self becomes so battered™that it is ‘irreparably damaged, - %
: . . ' ' a 9 L |
“}‘ this constitutes the ultimate obscenity. ‘ - . - j
- ' TR . N - o § ' . |
3. Is there -an alternative to this ultimate commitment to scientism. Lyall ‘ |
y o~ T . R .
- ' : . oo . ’ |
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Aruitoxt provided by Eic:
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Watson in hi} absoroing bool:, The Roneo Error, states,''I feel compelled to try
[ J

* I

,tbhfind someway of recounseling SCLentlflc 1nveat1gation and- mystic revelatiop

R . \
I am beginning to appreciate that there are limitgkto the sciefitific method and

that it is impossible to observe some-things ‘without chahging them -substantially

. . “ -
. - ‘ot . 3 - o .
in the process. To‘observe is to modify and to describe and to understand is to

’ - .

fg_;nr radically (p.°ll) Atomic physicists nov recognize the absurdity of the

claim that existence rests on measurability. yYet behavioral scientists, among
. , . s V4 - . /

.wihom I include all our teacher education researchers,istill persist\in accepting

t [
. R L .

this as a.guiding principle. T . K . .t

P Tt . .

« °:
. ’

. . .
I have another principle I would recomnend for your consideration.
- ) ,.- - ¢

Accept what ig in front &£ yom without wanting thg situwation to be other than

than it is’ otudy.the natural order o things and work with it rather than against

' N -

’ Q
it, for to z to chani what is only sets up resistande....1f we watch carefully,

~

we will‘see that work proceeds more- quickly and easily if we stop 'trxing}' iﬁ we

\ v . .

) ’
stop putting in so'much‘extra effort, if we stop looking for results. 1In the

‘clarity of a still and open mind, truth will ‘be reflectedt We will come to .-

-
LY - . ‘ ~

aagreciate‘the ori al meanin of the wor 'understand,' which means” 'to stand"
gigal g 1 :

VoA s

N .

.
-

under.' We serve whatever or whoever stands before us...' (Tao Te Chin%, Gin

Fu~Feng ‘and Jane English (tr ), New York: Vintage Books, 1972.)7 . i ;
< . i ) ’ - “ )
. 4&‘&: . [N 4 . o . N hd
< ’ - f‘ .-‘ 7 ,\ - » °}l .
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